DROME

and Strategies for
Special Schools in Dorset




Welcome and
ntroductions

ef Executive of regional

charity Ups and Downs Southwest — providing

support, information, advice and training to

rents & professionals involved with DS

19 yrs

ependent Parental Supporter with LA's Parent

rtnership Service for ten years

iner for SCOPE’s FACE2FACE service

= Child Protection Governor at a school for children
with moderate learning difficulties until 2012

= Local co-ordinator for National Charity
‘Downs Heart Group’ until 2011

= Last but definitely not least — parent of two

children - Anna 27yrs old and Oliver who is 19
yrs old and has Down Syndrome




d staffed Organisation
yport Service - empathic, holistic, tailor made - a listening ear
ospital visits

ormat and advice - by telephone, email, as well as face to face
*Help with benefit applications - DLA, ICA, PIPs Family Fund etc
*Help support information and guidance with EHCPs
sLibrary/resource base /keeping up to date with latest information and research
*Support for families at meetings with LA, Schools, Agencies Statutory Bodies,
Tribunals etc
*Training Programmes, advice information and support for Professionals
Specific Training and Awareness Raising for Medical Staff - Midwives Health
Visitors, Doctors, Paediatricians etc
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.
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~~Fwo Things to Remember!

iality and Respect
0 such thing as a stupid question!




s Down Syndrome?

hromosome 21
ic material disrupts

osaic DS,



just Ike You

length 13mins
http:/ /www.imdb.cgo

https: WW
XWcw


http://www.imdb.com/video/wab/vi14984985
https://www.youtube.com/watch?v=Q4p9GyWXWcw
https://www.youtube.com/watch?v=Q4p9GyWXWcw

students with Down Syndrome in
he classroom - points to
consider

TS
affected by shorter phonological

rht Reading I .
developmentalg ofile - most frequently
eable in the vast difference between their level

5 erstandinlg, and their speech and language
luction level.

e /copy those around them
= Sensory Issues and behaviours

‘@ Overload - Have trouble If:)rocessing
EVERYTHING - more ditficulty syphoning
out/ignoring extra input.




that Facilitate Learning

ning best from pictorial, concrete and
al materials - especially in Numeracy

communicators despite language
problems

= *Structure and routine

= *Ability to use sign and gesture




s that Inhibit Learning

r skills - Fine and Gross
age delay and production

ort Term Auditory Memory - listening,
sing, storing /remembering & sequencing

er concentration span - need motivation
olidation & retention problems

alisation, thinking & reasoning

1 * Avoidance strategies

= ®Auditory and visual impairment



order to differentiate, you need to know the
level of the pupil.

English, Writing - Level 1B




ach reading

alking



JSing reading to build an expressive

vocabulary
e generally good talkers: teaching reading early
oreater language gains. el

' ays on the page!
lps the child with DS retain the sound of a word for longer
ds the size of a child’s spoken vocabulary
els sentence structures and gra atical structures
s flex the working memory

hildren with Down syndrome have a reading age which
Ips expectations.

The target reading age for our children is around 8 years: this is a
functional reading age for which most UK tabloids are written.

= With a reading age of around 8, children with DS will begin to be
able to decode unfamiliar words phonetically



See-and-Learn



See-and-Learn

tart when child can

gle words. Match picture to
picture, building a sight recognition of 16
1mages in sets of 4 - nouns and verbs (baby,
ball, eating, sleeping etc). Test comprehension
moving to selecting and finally, naming

tching Words: Once this can be done with
ccuracy, begin matching written word to
ritten word, building an initial sight
cabulary of 16 written words in sets of 4, all
hich were previously matched in picture

. Again, test comprehension by selecting
and naming.

@ Build Vocabulary: At the same time introduce
new pictures to build new vocabulary.

@ Test: - with matching, selecting and naming -
these 16 words in two-word strings.

@ Create sentences: Move on to teach the new
vocabulary within the context of simple books.






HO0W to make writing work for children with
JOWIrsyndrome

iting: hand-on-hand == # .

) e, S - !
orting adult to control the act of
ing: it creates an over-reliance

always allow the s
bsition by always tran
ing

ove the peer motivator: withdrawal from class during
class writing activities is not a positive

show how writing is message-making: set targets which
ocus exclusively on functional skills (handwriting, punctuation,
capitalisation, etc

= .

Let them rehearse a sentence orally (talk partners)

= Set writing tasks which motivate, entertain or sit within the
child’s interest and knowledge-base

m Give them an audience!



Handwriting

with DS press too softly on the
add perceptual issues to this,
1es unhelpful. Use a black

ank sheet of paper is less helpful to a I}:uFil
DS - rule wide lines on the page with black

r squared paper to developing writers - helps
istency of letter size and spacing.

ional visual clues can help, such as red and

green markers to indicate where to start and stop
writing.

= A writing slope is helpful to many pupils with DS.
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Formation

er and lower case simultaneously

ild draw a letter in the air, on someone’s back,
d in chalk, walk a letter chalked on the

parallel lines of a letter
Roll ‘n” Write

rite from the start
Handwriting without tears
arden or Sky Writing from



http://www.speechteach.co.uk/

1ings to bear in mind...

the board will be very hard for lots
DS. Either highlight a short

O copy or provide them with an
ividual copy eir desk.

rnatively, provide them with an individual
on their desk which has been chopped up.
hem to re-order the words and match to the
inal to self-check.

t language to match the child’s level of
receptive language

@ Take account of poor focussing - many interactive
whiteboards have poor contrast/high glare







riting Difficulties

ity (hand-writing/letter formation)

a coherent sentence
understanding and recall

ourage schools to loo other ways for our children to
heir knowledge, other than by writing it down.

iting as a separate objective to recording knowledge!
ider curriculum as an opportunity to work on these key
of writing:

ing banks of key, subject specific vocabulary

ucting sentences to demonstrate comprehension of key

= handwriting



Writing Folders

|7tz fwaslsornl in
7 o) left\England |in 1577

fis|boat{was| cqlled the Golden

[sail
ihelQueen|Rnighted  im




endent Classroom SKkills

lusive classroom approach - the
il with DS is set need to look
those set for everyone else

1s needn’t be accurate, or even legible, if it
bles the pupil to feel they are participating
whole class activity on the same terms

ir focussed literacy time can come
vhere in their day

- B Amelia & Earthquakes: “building shakes”;

“plates snap”; “earthquakes are vibrations”;
“seismic waves”



Phonological Loop

Hear the sounds in the word

Speak the word

Articulatory rehearsal

Repeat the word internally

Long term memory

G

Remember the word




wpically Developing Child

Pr'ish’rinq

Y,




Child with STAM




"-

Language Difficulties

ith DS need a spoken single word

| ‘of around 400 words for mastery of
sentence structure and grammar in spoken
language.



Focus on vocabulary building &
sentence construction when
differentiating the wider curviculum




Be specific!

vocab as a way in to everything!

earn methods & build towards
in sentences to demonstrate

hing, selecting, s bling & re-ordering
nces; cloze procedure; Clicker

rce visually with pictures, diagrams,
ols and readable text.

our focus on picture producing words

m Teach high frequency non—Ficture producing
words within the context of simple phrases and
sentences.



make magic spells







Dangerous War
By Tom Powell

Five bombs like big gun—bullets.

The explosion made a doughnut of black smoke and a puff of
ash.

Crumpled grey doughnut clouds shooting over the ground.
A ball of gas eating the soldiers skin and eyes

And flames burst everywhere.

The fire buried the whole ground.

Men surrounded by death and filled with hate.

Deadly in blood.

Flames; fire;
explosion; Gas; eating eyes

Smoke; ash;
doughnut-she




Too much writing expected.
Too much talking.

Overloading and multi-tasking.

Having too low expectations.

* Worksheets that are too busy and too
complicated.



Numeracy




Numicon?

s number through pattern and concept

Is are abstract

n shapes give meaning to numerals
1 Teaches calculating alongside counting

® You can see children’s thinking



lte Mackinnon

on, Training Consultant,
b: www.downsability.co.uk
ability.co.uk



aviour

to Communicate?

d of accessing
ry Feedback



[HROUGH THE SENSORY LENS



information from the environment

tems and then interpreting and

lon so that the brain can direct
iately.

e sensory stuff going on!




he Buzzing Fly

ervous System is responsible for
1uman function

alk, see, etc etc without
ntial part in that

| t eat,
ack playing an

he CNS is not functioning as it should
RYTHING is impacted by that.

needs override all other human
~ objectives

m Needs HAVE to be fulfilled



ard charts won't work if you've got a buzzing fly
r ear!

y of our children have a CNS which is inherently
enged - this challenged system will develop

ifferently, become more and more disordered and
will be reading the environment differently. - ALL
functions are then affected by the disorder within the
system!

= Amygdala overtakes the conscious mind



http://thebrain.mcgill.ca/flash/d/d_04/d_04_cr/d_04_cr_peu/d_04_cr_peu.html
http://thebrain.mcgill.ca/flash/d/d_04/d_04_cr/d_04_cr_peu/d_04_cr_peu.html

roprioception

ation relates to feedback about the position and
his information is received from receptors
scles.

Ir body is in space and is important for

ing adequate body a ial awareness

ption helps our system regulate and often has a calming and
impact on a child who experiences Sensory Integration




tbular system

fers to receptors located in our
‘about the direction we are



dyper and Hypo sensitivity



nsitive Child “The Sensory
Seeker’

receives information less intensely.

ouched

t, or make loud noises

of their body - appearing clumsy or

extra sensory activity to better awareness, maintain

nd attention.

r often seen as biting/ mouthing, noise making, movement
ead butting/shaking.

ar listless and passive or seek movement or makes continual




e )

e Hypersensitive Child ‘The
ensory Avoiding Child’

flinch from touch — avoid certain

y adopt a rigid position so as not to move

avoid textures such as some fabrics, teddy
rs - may dislike having messy hands

- = Can be rigid about routine
E Can be frightened by movement




.
I'he Fluctuating Child
Modulation




n OR Melt Down

ome bombarded with sensory

mation comes too or from too many

d's defense can be to shut down, becoming
aged, appearing flat and unresponsive

Or to ‘explode’ and become ‘out of control’



2rincipals of Treatment The effects of
proprioception

e on the sensory system

wved body awareness
ed arousal level: providing an alert and calm

= Improved concentration
= Help to stabilise tactile defensive behaviours



oceptive Activities

' lankets, pillows
elts ( prescriptive)
Lycra wear suits etc (prescriptivez

Bear hug vests (prescriptive) N >
' : '. ‘ vy e e e e S e v I‘\ |




he effect of vestibular input

ove stural tone

Can help child become calm and confident with
ovement activities

proved muscle tone
mproved orientation and security in relation to gravity

ordinated movements of both sides of the body ( this
development of hand dominance)

Ability to maintain a stable visual field
More balanced arousal level
Enhances interpretation of other sens ‘
(Can evoke nausea)

[ EE [=




tibular activities

is calming T

ry movement using

In conjunction with proprioception
ing




Assessment

cupational Therapist skilled
in sensory work

s Hug hes Specialist Occupational Therapist

ughes is the clinical lead for “Whole Child Therapy’ and a specialist
n's occupational therapist. She has worked in a variety of settings
ding the NHS, national charities and independent private therapy
s. Nerys uses a whole person approach to therapy and specialises in
integration therapy, therapeutic listening, primitive reflex integration
sive interaction. As well as providing clinics, Nerys regularly trains
other therapists and professionals nationally and internationally, and delivers

talks on sensory integration and the multi-discipline approach to therapy.
Telephone : 020 3441 6810 Email :

E  Whole Child Therapy, The Forum Greenwich, Trafalgar Road, Greenwich
London, SE10 9EQ


mailto:info@wholechildtherapy.com

The S Word

if being “stubborn” is part and
Down syndrome;

the direct res not having the language
' > a position.

ids will keep doing something in a

ific way either because of the feedback

e getting or because it is safe, it is known

an as worked in the past.

@ When we introduce something new, we
- threaten that “safe place’.



2 Or resistant?

of stubborn and see it as

ething at which they feel they
ot succeed

enable our children to feel safe
enough to try something new or different




senaviour




What's Tricky?

ately what they want, think and

because they use less words with us
5 The Phonological Loop



e Communication
Environment

h listening is difficult; showing
1s crucial but not always easy

ften step in and decide what we think
ant, feel, need and this can cause

as have to process the enormous amount
of language we all use and its really tiring and
- they can use behaviour to make it STOP

— O
>



he Communication
Environment

he “10 second rule’.

' ’scri%ts’ to support
e rules of social

visually- make the context of
ication as visual for them as

lemands and choices separate: Shall
we go and line up now ISN'T the same as
Line up time!

Ensure that people’s faces match their
verbal expressions: “Am I in trouble here
or not?’




1 responsibilities
your student

ant/helpful / grown
~up and pepper their day
with lots of opportunities
or success in these little
things.




biggest reward for our children is our attention!
erefore to IGNORE ALL UNWANTED
!

act, turn your back, use little or no speech. If a
ive towards another person, give your

re a child is lying and refusing to move to where
need them to be, w robably won’t work. Mirror their
icality /body language. Sit with them. Distract. Take the

uction” out of your voice.

y important is the need to return your attention to the
the second the behaviour stops. Praise them for the first
you can: whether its for somethin% that is actually “good’,
ly something that isn’t unwanted. “Good sitting”, at a

push!

= Enable your child to EARN good rewards rather than threaten
' their removal for unwanted behaviour.



pare the Rod...

avioural management, a ‘reward’ is any
quence of a particular behaviour:

from them

1n pain

ing someone have to chase you

Ing to have a long conversation and apologise

ing someone pick uI}zl all the things ?Iou’ve thrown
eing made to pick them up yourself

1g cool rewards as punishment

= Making someone s’coF1 what they’'re doing
immediately and rush to your aid in concern...with a
pillow...or a 999 call...



dricky Transitions

all good things come to an inevitable
ter. Our kids are often highly

lon from one activity to another,
ew activity is far less

ecially when
ealing than the o

teach: prepare them in advance so that it

‘t come as a surprise. Some families have
employed a visual timetable at home because
familiar and successful strategy in school. It
nly be very simple: “Now”; KText” ; “Later”.

- @ Use photographs or props where you can. Set
them up with a task which will be sufficiently
appealing/ego-boosting so as to win them over.




JOW WEARE ALL WIRED

ational, social beings.
] to function, to be happy

ary give n take



this for others
1ing's not getting done if I'm not around

Sic praise is necessary but an intrinsic hit
orth is VITAL



art of the pack

kids can’t understand what to
t get the practice

Its so dispiriting to always be the needy one...





https://www.youtube.com/watch?v=UYDFz9i56ak

Yeah I've got DS and y lzfe 1S GREAth‘anks’

To see Oliver's Photography go to www. ohverhellowell com HOw S yours 7

and facebook.com/OliverHellowellPhotographer
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